Rashawn Grissom

EDUC 635

Understanding By Design – Backwards Design Process

(Developed by Grant Wiggins and Jay McTighe, 2002)

	Stage 1 – Desired Results

	Content Standard(s):
RL.2.2 Recount stories, including fables and folktales from diverse cultures, and determine their central message, lesson, or moral.

RL.2.3 Describe how characters in a story respond to major events and challenges.
RL.2.5 Describe the overall structure of a story, including describing how the beginning introduces the story and the ending concludes the action.
RL.2.7 Use information gained from the illustrations and words in a print or digital text to demonstrate understanding of its characters, setting, or plot.

RL.2.9 Compare and contrast two or more versions of the same story (e.g., Cinderella stories) by different authors or from different cultures.



	Understanding (s)/goals

Students will understand that:

· They can use details and key ideas in text to find the central message
· They can use the structure of a text to support understanding
· They can use text and illustrations to support understanding
· They can use different voices for characters in order to understand the various points of views
· Two different versions of a text can have the same central message
	Essential Question(s):

· How do we determine an author’s central message in a text?

· When looking at two stories, how did the author solve the same problem in different ways?

· How can we use the illustrations and words to demonstrate the understanding of its characters, setting, or plot?
· How does the structure of a text contribute to the purpose of the story?

	Student objectives (outcomes):

Students will be able to:

· Recount stories and Determine their central message
· Describe how characters respond to major events and challenges

· Describe the overall structure of a story

· Use information gained from the illustrations and words in print to demonstrate understanding of its characters, setting and plot

· Compare and Contrast two or more versions of the same story

	Stage 2 – Assessment Evidence

	Performance Task(s):

· Students will create a brochure comparing and contrasting two or more versions of a fable/folktale by different authors or from different cultures.

· Students will choose a situation from the story and they will describe in detail how they would have responded to the problem differently than the character.
· Students will create a poster identifying the story’s rising actions (beginning), climax (middle), and solution (ending) (Story Elements).  Students will share their posters with the class.
· Students will create a pocket dictionary of common words from the stories that they don’t know.  Students will use text references to define their words. 
	Other Evidence:

· Students will use sticky notes to generate questions while reading the story in order to recount the story and determine the central message.

· Students will use graphic organizers to describe the beginning, middle, and the end of the text.

· Various graphic organizers will be used during instructions to guide students thinking.

· A ticket out the door method will be used to informally assess what the students have learned in each lesson.



	Stage 3 – Learning Plan

	Learning Activities:

[This is the core of your unit plan and includes a listing describing briefly (usually in bullet or numbered form so easy to follow) what:

· Where and Why: Students will understand that some author’s create stories to teach a lesson or moral.  From the lesson in the story, students will apply it to real life situations. 

· Students will identify the problem in the story and put themselves in the situation of the characters, and explain how they would have responded to the problem of the story differently.
· Student will use various graphic organizers to compare and contrast two different versions of Jack and the Beanstalk.  Students will pull out the different story elements to help them find the similarities and differences in the two texts.  With this, students will understand that different authors can tell the same story in different ways and still have the same moral or lesson that they can apply to real life situations.

· Hook and Hold: Students will be introduced to a different version of “The Three Little Pigs” called “The True Story of the Three Little Pigs.”  Students already have prior knowledge of the original story from the beginning of the school year.  Students will be hooked on the fact that this is the wolf’s side of the story.  Also prior to and during the reading of the text, students will have to predict what will happen throughout the story in their reading response journals.

· Explore and experience, enable and equip: Student will read various versions of other familiar fairytales, and they will explore the differences in relationship to the characters, story elements, and the central messages in the stories. Students will be using various graphic organizers to assist them with their note-taking. Students will identify vocabulary in the story that they are not familiar with, and they will use context clues to help them define the word and to apply the word to their versions of the fairy tale.

· Students will learn to use the context clues and how to effectively use vocabulary that they are not familiar with.

·  Students will create a brochure comparing and contrasting the two versions of a story that they choose based on the characters of the stories, story elements, and the central messages of the stories.  Throughout the unit students will have to explore the various versions of fairytales in order to find the one that they would like to create their brochure on.
· Reflect, rethink, and revise: Students will present a preview of their plan for their posters, and their classmates will critique them with comments.  Based on their peer’s comments, students will be allowed to reflect on the comments and revise their poster ideas before submitting their final products.

· Evaluate work and progress: Students will use their rubrics and graphic organizers to evaluate what they have and their progress.

· Tailor and personalize the work: Due to the various levels of reading in the classroom.  Students will be allowed to have the teacher, parents, or a partner to help them read the stories that they choose if they are not able to.  Also students, who have problems with writing, may be allowed to type their words for their posters.  Pictures may be cut out and used for posters for those who want.  Also students who have problems with getting their thoughts on paper, may tell their responses to a partner, who can scribe for them.  Accommodations will be made based on the student’s needs.

· Organize for optimal effectiveness:  I will begin the lesson by modeling all of my expectations.  I will introduce students to “Cinderella” and “Mufaro’s Beautiful Daughter’s.”  As I read, the students will have sticky notes to write down the different story elements of each story, and as a class we will post them on an anchor chart, and compare the stories together.  Before the students will be required to do this alone, we will spend more time doing things together, then I will slowly reduce the assistance and then they will be required to do the tasks on their own.  I will also state my expectations at the beginning of the lesson and present all rubrics to the assignments while I am still modeling, so that students will have an example of what I am expecting from them.



	Brochure


Teacher Name: Mrs. Grissom 


Student Name: ________________________________________ 



	


	CATEGORY 
	Advanced 
	Proficient 
	Progressing 
	Beginning 

	Writing - Organization 
	Each section in the brochure has more than three key details. 
	Each section in the brochure has at least 3 key details. 
	Most sections of the brochure have at least 2 key details. 
	Less than half of the sections of the brochure have less than 2 key details. 

	Content - Accuracy 
	All facts in the brochure are accurate. 
	99-90% of the facts in the brochure are accurate. 
	89-80% of the facts in the brochure are accurate. 
	Fewer than 80% of the facts in the brochure are accurate. 

	Knowledge Gained 
	Students can accurately answer more than 4 questions related to facts in the brochure and to technical processes used to create the brochure. 
	Students can accurately answer at least 3 questions related to facts in the brochure and to technical processes used to create the brochure. 
	Students can accurately answer 2 questions related to facts in the brochure and to technical processes used to create the brochure. 
	Students appear to have little knowledge about the facts or technical processes used in the brochure. 


	Poster


Teacher Name: Mrs. Grissom 


Student Name: ________________________________________ 




	CATEGORY 
	Advanced 
	Proficient 
	Progressing 
	Beginning 

	Sequence 
	Retells story in correct sequence leaving out no important parts of story. 
	Retells story in sequence with 2-3 omissions. 
	Retells story with several omissions, but maintains sequence of those told. 
	Retells story out of sequence. 

	Setting 
	Lots of vivid, descriptive words are used to tell the audience when and where the story takes place. 
	Some vivid, descriptive words are used to tell the audience when and where the story takes place. 
	The audience can figure out when and where the story took place, but there isn't much detail (e.g., once upon a time in a land far, far away). 
	The audience has trouble telling when and where the story takes place. 

	Characters 
	The main characters are named and clearly described (through words and/or actions). The audience knows and can describe what the characters look like and how they typically behave. 
	The main characters are named and described (through words and/or actions). The audience has a fairly good idea of what the characters look like. 
	The main characters are named. The audience knows very little about the main characters. 
	It is hard to tell who the main characters are. 

	Problem 
	It is very easy for the audience to understand what problem the main character(s) face and why it is a problem. 
	It is fairly easy for the audience to understand what problem the main character(s) face and why it is a problem. 
	It is fairly easy for the audience to understand what problem the main character(s) face and but it is not clear why it is a problem. 
	It is not clear what problem the main character(s) face. 

	Solution to Problem in Story 
	The solution to the problem is easy-to-understand and is logical. There are no loose ends. 
	The solution to the problem is easy-to-understand and is somewhat logical. 
	The solution to the problem was a little hard to understand. 
	No solution was attempted or it was impossible to understand. 

	Accuracy of Retelling A Story 
	The storyteller includes all major points and several details of the story s/he is retelling. 
	The storyteller includes all major points and 1-2 details of the story s/he is retelling. 
	The storyteller includes all major points of the story s/he is retelling. 
	The storyteller forgets major points of the story s/he is retelling. 


	Character Story


Teacher Name: Mrs. Grissom 


Student Name: ________________________________________ 



	


	CATEGORY 
	Advanced 
	Proficient 
	Progressing 
	Beginning 

	Focus on Assigned Topic 
	The entire story is related to the assigned character and allows the reader to understand much more about the character. 
	Most of the story is related to the assigned Character. The story wanders off at one point, but the reader can still learn something about the character. 
	Some of the story is related to the assigned character, but a reader does not learn much about the character. 
	No attempt has been made to relate the story to the assigned character. 

	Accuracy of Facts 
	All facts presented in the story are accurate. 
	Almost all facts presented in the story are accurate. 
	Most facts presented in the story are accurate (at least 70%). 
	There are several factual errors in the story. 

	Solution/Resolution 
	The solution to the character\'s problem is easy to understand, and is logical. There are no loose ends. 
	The solution to the character\'s problem is easy to understand, and is somewhat logical. 
	The solution to the character\'s problem is a little hard to understand. 
	No solution is attempted or it is impossible to understand. 

	Problem/Conflict 
	It is very easy for the reader to understand the problem the main characters face and why it is a problem. 
	It is fairly easy for the reader to understand the problem the main characters face and why it is a problem. 
	It is fairly easy for the reader to understand the problem the main characters face but it is not clear why it is a problem. 
	It is not clear what problem the main characters face. 

	Characters 
	The main characters are named and clearly described in text as well as pictures. Most readers could describe the characters accurately. 
	The main characters are named and described. Most readers would have some idea of what the characters looked like. 
	The main characters are named. The reader knows very little about the characters. 
	It is hard to tell who the main characters are. 


