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Introduction


This portfolio provides evidence of my participation in various meetings in the special education process.  It provides information on the meetings and some of my personal experiences during those meetings.  This portfolio also includes an interview with my principal, where I asked him important questions about some of his views of special education.  This project was a very enlightening experience, which I learned from and enjoyed a lot. 
 The Initial Referral Meeting

Introduction

The DEC 1 or the initial referral meeting is the first step in the EC process after the Intervention Support Team (IST) process.  A student must first be referred to the IST team before they are referred to the EC teacher.  The only exception to this is if a parent sends a referral in writing, that they want their child tested for EC services.  Either way, the student must be referred to the EC teacher before receiving EC services.

The IST Process

The IST process is for students who are in regular education, and they are having significant issues with behavior, and/or academics.  Usually the classroom teacher will refer the student, but I have learned that an administrator can also refer the student to the IST team.  During this process, the Guidance counselor, the classroom teacher and the parents meet to discuss the issues that the student is having within the classroom.  Teachers must bring appropriate documentation to verify the said issues.  During this meeting, a health screening may be requested from the parents.  After the team reviews the data, they come up with interventions that must be put into place within the classroom to help the student in the area of need.  The interventions are applied for four weeks, and the teacher must document how the student does with the intervention.  The intervention must be measurable and the data put in graph form.  After the four weeks if the interventions were successful, then the interventions remain in place and the process ends.  If they are not successful or are inconsistent, more interventions are put into place for another four weeks.  After the third round of unsuccessful interventions and strategies, IST team can make a decision to refer the student to the EC teacher for further evaluations.

Initial Referral Meeting

Whether the student is referred by the IST team or if their parent writes a written statement for referral, the team has a 90 day timeline that must be followed.  The first step after the referral is the Initial referral meeting.  At this point an IEP team meets.  This team consists of the parents, the LEA (principal/vice principal), the regular education teacher, the special education teacher, and in some cases the IST person at that school (guidance counselor).

During this meeting, the parents will receive a Handbook on Parents’ Rights.  Based on the data provided at the meeting, the team will decide if the student will need further evaluations.  If the team decides that, no evaluations will be conducted based on the review of existing data, then the process ceases.  The team will document on the DEC 1 why they made the said decision, and the team completes the DEC 5, which is Prior Written Notice.

If the team decides that they can determine eligibility based solely on existing evaluation data made available to the IEP team through the referral process, then the team completes an eligibility worksheet (DEC 3), documenting all of the required components, they determine if the child is eligible for EC services based on the 14 qualifying categories, and if the child qualifies, an IEP (DEC 4) is written for the student.  The DEC 5 and the DEC 6 (Consent for services) is signed, and the meeting is over.  If the child does not qualify, a DEC 5 is signed and the meeting ends.

If the IEP team makes the decision to “Conduct evaluation,” the DEC 2 (Consent for evaluation) is given to the parent to be signed, and evaluations are conducted in the areas in which the team decides is necessary.  To determine the areas in which the student needs to be evaluated, they look at the reasons for the referral and areas of concern.  Previous data gathered from the IST team is also considered when determining which area of assessments are to be conducted.  Most teams will require a psychological evaluation, Physical health, educational, and any other area that the data shows the student may need.  At this point, the DEC 5 is signed, and the meeting ends.  The EC teacher will schedule an eligibility meeting and send out an invitation to all involved within the ten days of the schedules meeting.  There will be two notices sent out within those ten days.  The team will involve all the necessary individuals needed to conduct the appropriate evaluations needed for the student.  At the eligibility meeting, those individuals will be invited to report the data that they obtained during the students evaluation.

Eligibility Meeting

The eligibility meeting is the second step in the EC process.  This meeting occurs to determine if the student is eligible for EC services based on the 14 qualifying disabilities.  Before this meeting can occur, 2 invitations must be sent to the parents and all parties involved within 10 days of the meeting.  It is recommended that one be sent before the ten days, and another sent within 5 days of the meeting.  This will ensure that everyone involved has appropriate notice and it will allow for the parent to state if they will be able to attend.


During this meeting, the results of the evaluations are read and interpreted by the team.  At the beginning of this meeting, if the results of the evaluations indicate that the student does not qualify for EC services, then the DEC 5 is signed and the meeting ends.  If the team determines that the student does qualify for services under one of the 14 qualifying categories, the DEC 3 is filled in, and the team chooses which category the student may fall under by using the DEC 3-category worksheet.  Each category has required screenings, and each screening must be done before the student can be selected for that category.  After the team selects a category, that particular worksheet has to be filled out.


For each category worksheet, the appropriate screening results are documented.  The student must meet the specific criteria of the chosen worksheet.  After the worksheet is filled out, the DEC 3 (eligibility determination) is signed.  All of the 14 categories require members to “agree” or “disagree.”  After the determination has been decided, an IEP is developed and written for the student.  After it is written, the DEC 5 and the DEC 6 (Consent for services) is signed and the meeting is over.


In my experience, the team did not agree on a category, and more data had to be collected.  In my case the teacher did not agree with a speech teacher based on data collected in the classroom versus data collected in a smaller one-on-one session.  With my student, the evaluations showed that he could be SED, but based on classroom data from educational assessments, and other data from other providers, I disagreed with the team.  The principal (LEA), began to review the data himself and ask questions, and agreed that the student should not be categorized as SED, and the team had to go back to the drawing board and the data.  In the end we all agreed that he would qualify for EC services under OHI.  So now the student receives support under the OHI category, because he also had a medical diagnosis, by a medical physician, of ADHD and because his teacher advocated for him.

Re-Evaluation Meeting


A re-evaluation is a meeting to determine if the student is eligible or still needs EC services.  This meeting can also be held to change a student’s category.  This meeting is held every three years or if a parent requests it to be held.  If a parent requests this meeting to be held, it has to be at least 15 months since the original meeting.


Before this meeting takes place, proper preparation must be made to determine if the student needs to be re-evaluated.  The meeting held is called the re-valuation prep meeting.  Usually this meeting is short and it consists of the team compiling current data on the student to see if he or she has made any progress toward their IEP goals enough to not qualify for services anymore or to see of the student needs more testing to qualify for another category.  If the student does need additional assessments, it can be requested during this meeting.  This meeting is exactly what it says, prep for the re-evaluation meeting.  This saves time during the re-evaluation meeting.


Before the re-evaluation meeting can occur, a 10 day two notice has to be sent to all parties involved.  This includes the parents, teachers, LEA, and any other related services provider.  During the meeting, the team will review the students IEP and progress of goals, and if they determine that the student no longer meets eligibility criteria based on the data compiled on the progress of IEP goals, then the student will be exited from the special education program.  If the team determines that the student does still qualify for special education services under their original category, the team will document on the DEC 7, that the student still qualifies under the same category and the data will be documented for their decision.  The team will review the child’s current services and will modify them as they see fit based on the data they have.


If the student no longer qualifies for EC services under their current category, but they may qualify under a different category, a change of category will take place.  Then the process is similar to the eligibility meeting.  The team can decide to use their collection of data without formal assessment, or they can decide to use a collection of data through formal testing.


If the team decides not to do formal testing, the collection of data is reviewed, and another category sheet is filled out.  The student must have the required evaluations for the specified category, and they must meet all of the qualifications for a specific category.  The team determines the new category, the DEC 3 (eligibility determination) is signed and the IEP is modified appropriately.  Then the DEC 5 is signed and meeting adjourned.


The re-evaluation meeting in which I attended, the team requested formal testing for a student who needed a category change.  They requested the testing during the re-evaluation prep meeting.  The student was previously categorized as Speech only, and he had reached all of his goals and was in jeopardy of not qualifying for EC services.  The parent was sent a DEC 2 (parental permission), and the team requested a current psychological evaluation.  When the evaluations came back, the team used the eligibility worksheet to change his category to SED.  The team filled out and signed a new DEC 3.  The team addressed the students IEP and updated his goals, and then the DEC 7 was filled out and signed, and also the DEC 5.  The student still qualifies for EC services, but not under a new category and with new IEP goals.


When the team decides that no additional data or assessment is needed during a re-evaluation meeting, the team fills out and signs a DEC 3 (eligibility determination), they address the IEP appropriately, and sign the DEC 5.  The IEP always has to be addressed in order to update the goals of the student.  We don’t want a student to work towards goals that he is exceeding already, or that he continues to fall short of accomplishing.  So updating the IEP during this meeting is very important.

Manifestation Determination

The purpose of a manifestation determination meeting is to determine a disciplinary change of placement.  This meeting should be held 10 school days of any determination to change the placement of a child with a disability because of a violation of a code of conduct.  It is the law that students with a disability cannot be suspended for more than 10 days.  Before the 10th day of suspension takes place a manifestation determination meeting must take place.


During the meeting, the data being considered has to come from: the students IEP, assessment evaluations, medical information (including diagnosis and medication), interviews, direct observations, discipline reports (current school year), FBA, BIP, and any other relevant information.  The paperwork addresses the student’s history of disciplinary actions and the current incident that preceded the meeting.  Every staff member who works with the student has to implement the students IEP and in the paperwork descriptions of how the IEP was implemented are included.  The BIP and FBA are also discussed in the meeting.  A series of questions have to be answered before a change of placement will take place.  Based on the determination of the team, a disciplinary change of placement may or may not take place.


During my experience of this type of meeting, I really saw the importance of everyone involved.  At this particular meeting the IEP team consisted of: the principal, assistant principal, EC teacher, regular education teacher, guidance counselor, EC program manager, the student’s mother and grand-mother.  Even before the meeting began, there was tension felt in the room from the mother and grand-mother.  The EC program manager served as the LEA in this meeting, and very detailed note were suggested of the assistant principal.


The meeting began with introductions of everyone in attendance.  The EC program manager made it clear that the purpose of this meeting was to determine if the student’s behaviors were a manifestation of his disability.  She made sure that the mother knew that we were all there to help the child to become successful in school.  The mother was made aware of her right’s.  Then the meeting began!


The student had an IEP but he has had multiple discipline issues.  He was on the verge of being suspended for more than 10days.  This included in-school suspensions.  The student had a FBA and a BIP.  In pre-school and kindergarten, an alternative education placement was not successful.  The teacher made a comment about the student being a safety issue within the classroom.  She had documented that he had assaulted students, and damaged school property on multiple occasions.  Interventions were tried, but they were also unsuccessful.  So after the teacher presented her data and all other relevant data was reviewed, the EC program manager asked for the determination.  She asked if the team thought that based on the data, if the students conduct was a manifestation of the student’s disability or if his conduct was the direct result of the LEA’s failure to implement the IEP.  The team agreed that the students conduct was caused by or had a direct and substantial relationship to the child’s disability.


After the decision had been made, the mother became very upset and began to go on a rant about how nobody in the school cared about her child.  She made it known that she didn’t care about anyone at the table.  The mother then walked out of the meeting.  The meeting had to stop until she returned.  The guidance counselor and the EC program manager went to explain to the mother what was going on and that we were all trying to find the best options for her child.  When the mother returned, the meeting continued.


The Options for the student were discussed by the team.  It was suggested that since the student had a good relationship with the resource teacher, that he would spend more time in the resource setting, and he would have a modified day, and go home after lunch time.  The team agreed that the student would still have access to the full curriculum while in the resource setting.  The team reviewed the students IEP and parent concerns.  Transportation was discussed and the assistant principal was responsible for setting the half day transportation up for the student.  The team would meet in 14 days to check the progress of the manifestation.  Papers were signed and the meeting was adjourned.


After the 14 day period, the team met again.  The same people were in attendance with addition to the assistant principal of a school that had an SBS program.  I found out in this meeting that the student’s disability was SED.  This meeting was more intense than the first one and the EC program manager asked me to take thorough notes.  She began the meeting the same as the first and she explained that the first decision of change of placement was unsuccessful.  The student had displayed the same behaviors he had in the regular classroom, and was in the verge of being suspended from school again.  So this time, a suggestion of a change of school and a separate setting.  The assistant principal from the other school explained the SBS program to the mother and the team.  The mother got upset once again and began to threaten the school.  At this point, the LEA (principal) had to call the police because the mother was threatening the safety of the school and everyone in it.  The meeting was put on hold while the principal talked with the mother outside the room about her behavior.


When the mother and the principal returned, the meeting started again, and the EC program manager asked the team if based on the data presented, if the SBS classroom at the other school was a good option for placement.  The team agreed, and the student was to begin at the new school after spring break.


After spring break, we had a third manifestation meeting.  I’m not sure if it was an addendum or a whole new meeting.  But the student had displayed worse behaviors at the suggested placement of the last meeting.  So the last option was to try the alternative placement again.  The team agreed, and he was placed in the alternative program.  Currently he is receiving day-treatment services.


This was the most interesting experience that I have ever had in the special education process.  I saw how important everyone in the IEP team is and their responsibilities in the meeting.  This student was an extreme case, but we found a suitable placement for that student.

Principal Conference


From the many IEP meetings that I attended, I noticed quite a few things that I was unsure of in regards to my principal’s role as the LEA in meetings.  So I came up with a few questions just to find out what his role was, and how he felt about different things in the realm of special education.

The Interview:                            

Principal Questionnaire

1. What are your responsibilities in an IEP meeting as the LEA?

“To ensure that the rights and needs of the student are preserved at all times throughout the process and that the IEP meets the needs of the student.”

My principal is a “man of little words”, but I have noticed that if the team is unsure of what category to place the student, or what test modifications or accommodation’s the student needs, he will ask for the data.  That is his catch phrase, “where is the data?”  But he will look at the students IEP and their assessments, classroom data, behavior, and he will ask questions of the team to help them come to an appropriate conclusion.  In my opinion, he serves as a mediator.  He also makes sure that parents understand what is going on in the meetings and that they know their rights in the EC process.
2. What would a successful special education program look like? What responsibilities would you have in that process?

“One that is customized to meet each student’s needs accurately and within a reasonable timeframe.  It should be expected to meet the student’s skill deficiency and close the achievement gap as soon as possible.”

I agree with him to some extent on this question.  Yes the special education program should meet each students needs accurately, but I don’t feel that you can put a timeframe on progress.  It may be the student’s disability preventing them from achieving their goals, or it could be the educator who is supposed to be providing them support.  Regardless, it’s about supporting the student so that they can meet and achieve their goals.  With students in special education, the achievement gap may never close, but the students can gain valuable support and strategies in order to make progress toward their own personal goals.  
3. What differences do you see in a regular education program compared to a special education program?

“I have seen more student-centered activities in EC classrooms compared to regular Ed.  I have also observed more effective teachers in regular end classrooms who were EC certified and trained.  I believe the EC training is more in-depth with how learning takes place and strategies to better meet needs.”

This response shocked me, but at the same time it made me smile.  As a special educator, we don’t always get acknowledged for the way we teach our students.  But I agree with my principal, we focus on more student-centered activities based on the student’s individual goals.  I personally feel that EC trains you to work with any and every student regardless if they are regular ed or special ed.  It trains you to focus on the students strengths in order to bring up their weaknesses.  It brings out the creativity in you as a teacher.  EC training is more in-depth on how learning takes place and it equips teachers with the strategies to better meet an array of students various needs.  I feel that if all teachers were trained as EC teachers, the achievement gap may grow smaller.
4. Do you feel that when going for your principal-ship, your program prepared you to be a leader in EC or trained you enough in the area of special education?  

“There was hardly enough preparation in any area that prepared me sufficiently.  Experience has been the most consistent teacher supplemented by my willingness to “look before I leap” when it comes to issues I’m unfamiliar with.”

Experience may very well be the most consistent teacher, but as a principal, I feel that there should be adequate training in the area of special education.  Especially since they serve as an LEA in meetings and they are supposed to protect the rights and needs of the student.  Even if there are just trainings that they could attend, it would help them to better understand special education as a whole.  I feel that it may be why some EC teachers feel a disconnect with principals when it comes down to curriculum and the way we teach our students.  For an example, administrators in general recommend ways that we can better teach our students, or better behavior management systems, but they don’t usually take the time to see why we do the things we do with our students.  There is a method to the EC madness, very few understand it, but most see positive results from it.
5. What do you see as the largest challenges facing teachers and students in special education?

“It depends on how you define “challenge”; there are some students that receive EC services that will be ongoing, such as life skills.  There are other students with more obtainable goals that need to be met and should be met to help those students achieve at the highest level.  A more holistic approach embodying regular ed and EC personnel should be considered where you are meeting the individual skill deficiencies and also supporting the current grade level curriculum.”


My understanding of this response, is that the students that have the more obtainable goals, they should be supported enough to obtain those goals so that they will no longer need EC services.  In a perfect world, that may be possible.  But with all of the responsibilities of teachers and the whole mainstreaming of EC students, this isn’t possible.  Even in the resource setting, this is not always obtainable, because of paperwork.  So I believe that all teachers regardless if they want to teach regular or special ed should all be trained the same way.  Therefore they will have the tools they need to teach any and every student they come across.  We should be meeting all students’ deficiencies and supporting grade level curriculum.  It shouldn’t matter if they have an IEP or not.  All students need some kind of support based on their individual levels in academia.


The interview with my principal went very well.  As an EC and regular education teacher, I have learned a little more about my principal and where he stands on the issues in special education.  Sometimes in meetings, we as teachers can’t really see the advocacy that the LEA has for the student in need, but just because they do it quietly, it doesn’t mean that they are not looking out for the best interest of the student.
