Assessment Accommodations

As defined by the U.S. Department of Education (2003), are “changes in testing materials or procedures that ensure that an assessment measures the student’s knowledge and skills rather than the student’s disabilities (Musial, Nieminen, Thomas, & Burke, 2009).”  The purpose of accommodations is to help students with disabilities to effectively communicate knowledge, progress, or skills without being impeded by their particular disability.  By providing the necessary and appropriate accommodations and modifications, we as educators make sure that all students are participants in the assessment process (Musial, Nieminen, Thomas, & Burke, 2009).   

No Child Left Behind (NCLB) mandates that most students with disabilities will participate in high-stakes testing programs aligned with statewide learning standards, and take the same general grade-level assessments as their classmates without disabilities (Salend, 2008).  IDEA requires that students individualized education programs (IEPs) delegate testing accommodations for state, district, and teacher-made tests (Salend, 2008).  Testing Accommodations are a modification in the way a test is administered to a student with disabilities who qualifies for special education services and has an IEP.  Testing Accommodations are NOT an advantage given to a student who is able to participate in the assessment process without any modifications (Musial, Nieminen, Thomas, & Burke, 2009).  

How are Accommodations developed?


The development of testing accommodations begins with the students IEP team or the schools multidisciplinary team (MDT).  This team consists of the principal, regular education teacher, special education teacher, parents, therapists, the students, and any other person who directly affects the students’ academic life.  Before coming up with accommodations, the team must know the student.  Any assessment given to the student must have a clear purpose for the skills or constructs that the teacher wants to measure.  The teacher and the team must know what they want to find out about the students’ knowledge, skills, and understanding in order to develop an accommodation (Musial, Nieminen, Thomas, & Burke, 2009).  

Categories of Accommodations

There are various categories of accommodations.  These include setting, presentation, timing, response, scheduling, and other. The setting of an assessment can negatively affect a student’s performance on a test.  For a student with ADHD, they may need to be tested in a separate setting so that they will not be distracted by the other students.  Presentation has to do with the way in which the test is presented to the student.  The student must be able to read and/understand the test.  Some students are given the accommodating of extra time to complete and assessment.  For students with disabilities, they may need extra time to complete their assessments.  Some students are allowed to write inside booklets, or they are allowed to have a scribe to write down their responses.  Scheduling has to do with students who are on medication.  If they are on medication that works better in the morning versus the afternoon, then the test must be given to that student in the morning. Other accommodations include: 

•
Aids: physical supports or assists,

•
Scribes: answer orally, point, use voice recognition software, sign and answer, or use of a word processor,

•
Large Print/Braille,

•
Oral Presentation (Johnson, Kimball, Brown, & Anderson, 2001).

Valid Accommodations


Valid accommodations are changes in testing administration, environment, equipment, technology, and procedures that allow students with disabilities to participate in testing programs and do not change the nature of the test (Salend, 2008).  For an example, reading a test item for the student on a reading test is not a valid accommodation, because it changes the nature of the test to listening comprehension.  It may be appropriate for a math test that’s not testing reading comprehension.

Do Accommodations affect test results?


There is no statistically clear-cut answer, but there are research projects out there that are exploring the validity and reliability of tests when accommodations are used appropriately (Musial, Nieminen, Thomas, & Burke, 2009).  Accommodations must be in line with the test’s purpose so that you will be using accommodations that do not affect the validity of your classroom test results (Salend, 2008).
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